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Summary

Eleven self-ratings of personal characteristics and life goals were
readministered after a one-year period to freshman and sophomore stu-
dents at a sample of ten diverse colleges and universities. At the time of
the second assessment, students reported their extracurricular achieve-
ments during college in a variety of areas such as science, leadership,
and art. Changes on each goal or self-rating were related to the level of
accomplishment on one or more presumably related achievement scales.
In general, the research supported the hypotheses that changes in the
self-esteem or life goals of college students are likely to be related to
the degree of success in various types of extracurricular experiences.
For example, changes in self-ratings of popularity and in the goal of
prominence in public affairs were positively related to achievement in
such relevant areas as leadership and participation in social activities.
This research also extended the findings of a previous study which im-
plied that changes in the same self-ratings and life goals were related

to the characteristics of the colleges the students were attending.




Changes in Self-Ratings and Life Goals as Related to
Student Accomplishment in College

Rodney W. Skager and Larry A. Braskamp

In a recent longitudinal study of changes in self-ratings and life
goals, Skager, Holland, and Braskamp (1966) observed that groups of
students at different colleges showed differing amounts of change over a
one-year period. The change measures, which took initial status into
account, were in many cases correlated with objective measures of col-
lege characteristics. These findings were inconsistent with the conclu-
sions of McCullers and Plant (1964), who maintained that research available
up to the time of their review had eliminated the influence of the college
as a factor in personality change.

The present research is an extension of our previous work. We are
here concerned with whether or not changes on the same self-ratings and
life goals are related to specific experiences in college, particularly
various types of achievements. While the earlier study compared students
at different colleges, this research is based on the combinea data from all
the colleges but relates change to the level of achievement in various aspects
of college life. These comparisons are based on the general notion that
success in college social life or academic pursuits will be accompanied
by reevaluations of one's own social popularity or by increased confidence

in one's ability to compete scholastically.
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you really think you are when compared to the other members of your

college class.' The following four point scale .Was used: 1 = Below
Average; 2 = Average; 3 = Above Average; and 4 = Top Ten Percent.
These are the self-ratings used in this research: Expressiveness,
Popularity, Practical-Mindedness, Scholarship, Self-Confidence (Intel-
lectual), and Sensitivity to the needs of others.

For the goal items, students were asked to "Indicate the importance
you place on the following kinds of accomplishments, aspirations, goals,
etc. ' The scale used for these items was: 1 = of little or no importance;
2 = somewhat important for you to achieve; 3 = very important for you to
achieve, but not essential; and 4 = essential to you, something you must
achieve. The goals and aspirations studied were: Being well read, Becom-
ing accomplished in one of the performing arts (acting, dancing, etc.),
Becoming influential in public affairs, Following a formal religious code,
and Making a theoretical contribution to science.

College Experience Variables

A set of 12 scales eliciting self-reports of non-academic accomplish-
ments during college was available as part of the 1965 American College
Survey. KEach scale was made up of ten items describing significant
achievements in a given area. The student was instructed to answer
"'yes' for those accomplishments he had achieved during college and ''no"
for those he had not achieved. The scales were scored by counting the
number of items answered affirmatively. Reliabilities and other informa-
tion on these scales are reported in Richards, Holland, and Lutz (1966).

The scale titles, followed by a sample item, are:
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groups of students giving the saxﬁe initial response. In other words, for a
given goal or self-rating those students who initially gave themselves the
lowest rating of "1" were corﬁi)ared across levels of achievement, thos}g
who initially rated'themselves' as "2" were compared with one another,
etc. Table 1, which classifies the mean 1965 self-ratings on scholarship
of males by the initial (1964) self-rating and by the level of college GPA
actually attained, illustrates this reasoning. If scholastic achievement
in college is related to self-estimates of scholarship, then for each set
of students giving the same initial response, the 1965 scholarship self-
ratings should increase proportionally with each higher level of academic
achievement. This is clearly the case for the comparison provided in
Table 1. With only a few exceptions, the mean self-ratings on scholarship
within each column tend to rise as the level of achievement increases.
For the columns corresponding to the initial self-ratings of '"'2" and ''3",
the ranks (appearing in parentheses) bear a perfect relationship to col-
lege GPA.,

Comparisons

Change on a given goal or self-rating obviously would not be expected
to relate to every type of college achievement. For example, change in
the relative importance of the performing arts goal bears no logical rela-
tionship to the level of college achievement in science, though it might be
anticipated that the scientific achievement would be related to the goal of
making a scientific contribution. Therefore, for each goal or self-rating,
one or more achievement measures were selected on an iRl:_i__o_i'i basis.

(These combinations are listed in Table 2 of the Results Section). Data
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Results

The basic question is whether or not there is any systematic rela-
tionship between change on each goal or self-rating and scales belonging
to the selected subset of college achievements. One way of approaching
this issue is to compare the ranks of the 1965 goals and self-ratings
among the several levels of each achievement. For example, if the ob-
tained college GPA is related to change in self—ratings of scholarship,
then irrespective of initial response the ranks of the 1965 self-ratings
of scholarship should be similar within each level of achievement, and
different between the levels of achievement. Referring again to Table 1
we would thus expect students obtaining a college GPA of ''D or Lower"
to have the lowest ranks, regardless of their initial self-rating. A means
of testing the expectation that the sums of ranks differ between the rows
of Table 1 is provided by the Friedman Analysis of Variance by Ranks
(Siegel, 1956). Chi square approximations generated with this test are
summarized separately by sex in Table 2 for each of the selected combi-
nations of a goal or self-rating with a presumably relevant college achieve-
ment,

The data in Table 2 reveal that exactly half of the hypothesized
comparisions are statistically significant at the . 05 level or less. This
result supports the hypothesis that a variety of achievement experiences
in college are correlated in some systematic way with a student's changes
in self-ratings and life goals.

The statistical tests in Table 2 merely identify each combination for

which some type of systematic relationship exists. No indication of the
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direction of the relationships can be gleaned from this information. One
way of answering the question of whether or not the achievements were
positively related to each goal or self-rating is to compute correlations
between the levels of each achievement and the 1965 goals and self-ratings.
More specifically, for each combination of an achievement with a goal or
self-rating, Spearman rank correlations were computed between the
achievement measure, ranked from low to high, and the rank of the 1965
responses, separately for each column of initial (1964) goal or self-rating.
The four resulting Spearman coefficients for each combination were averaged
to give an overall measure of relationship. These average correlations
are reported in Table 3 for those combinations which appeared to be re-
lated on the basis of the test provided by the Friedman statistic.

There is no statistical test a\{ailable for testing the significance of
averaged Spearman rank correlations. Therefore, the coefficients in
Table 3 should be interpreted primarily as an indication of the direction
of relationships already observed to be of a systematic nature. While
many of the correlations are of an unusually high magnitude, it will be _
recalled that they are based on ranked group means. For example, the
perfect correlation for females between Special Educational Experiences
and self-ratings of scholarship means that, within each of the four groups
giving the same initial self-ratings on scholarship, the mean 1965 self-
ratings increase in magnitude with each succeeding level of the achieve-
ment measure.

The Spearman correlations in Table 3 are all positive as hypothesized

and reveal no outstanding differences between the sexes. Changes in






