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Summary

The family income of 18, 378 students applying to college was
related to their ability, grades, non-academic achievements, reasons
for college choice, background, college goals, degree plans, expecta-
tions concerning college, and choice of major, vocation, and vocational
role. Students from low income families, when compared to students
from high income families, had lower ability test scores, but higher
high school grades. Low income students were more likely to plan to
attend colleges which had low tuition and were close to their homes,.
Low income students were more likely to expect to work, live at home,
choose majors and vocations in education or social areas and empha -
size vocational training as a goal in college., Low income students
were less likely to expect to live in fraternities or sororities, parti-
cipate in student government, choose majors or vocations in admin-

istrative fields, or plan any degree beyond the bachelor's.
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Social class and family income have been shown to influence
opinions, attitudes, health, and style of life. In higher education,
researchers have shown that social class also influences the choice
of college and major field (Astin, 1964a; Davis, 1964), Income and
social class are often related to academic success. Studies indicate
for example, that students from lower income backgrounds are
likely to have lower aptitude test scores and achieve lower grades.
(See the summaries of Brookover, 1955, and Havighurst and Neu-
garten, 1957, and the studies by Astin, 1964a, 1964b), Income also
affects plans for college attendance and choice of occupation (Werts,
1966a, 1966b). In fact, family income seems to be one of the most
influential factors in the social background of college-bound students.,
It is, consequently, the subject of this report.

There are several reasons for studying family income. First,
income is a critical factor in many choices a student will make, His
financial status will affect the tuition he can pay and, therefore, the
kind of college he can attend. It will affect the kind of agtivities he
can engage in and whether he will join a fraternity, It will also

influence the careers that are feasible for him; for example, whether



he can afford to attend medical school, In these ways, family income

is probably a better predictor of choices than other information about
students' social class. Secondly, family income is a relatively objective
and clear sign of the social status of a family. Income covers a wide
range of objective differences among families so that researchers

may study a broad range of families and, at the same time, make

fine distinctions among families. And thirdly, while students may

have difficulty describing their fathers' occupation or education, they
can usually provide a simple and direct estimate of their family income,

The comparison of students with differing family income involves
many variables--ability, grades, achievement, choices of major and
vocation, plans for college, and goals, Studying these variables may
thus lead to a greater understanding of the effects of family income.
Such understanding may help not only sociologists, but also college
counselors who wish to anticipate some of the problems faced by
students from varying backgrounds,

This study, a description of college-bound students with
different family incomes, grew out of the research of the American
College Testing Program, which administers tests of academic poten-
tial to college-bound students, The ACT battery includes tests in
English, Mathematics, Social Science and Natural Science; reports
of high school grades; and the Student Profile Section (American
College Testing Program, 1965). The Student Profile Section (SPS)

is a short questionnaire which includes information about students'



vocational choices, degree plans, goals in attending college, reasons
for choosing a college, and background, Its purpose is to '""provide
colleges with valuable information for admissions, educational plan-
ning and research." A recent book of norms has been prepared for
the SPS to aid educators "in describing and evaluating institutional
and student characteristics' (American College Testing Program, 1966),
Method

The Sample

The subjects were a three-percent representative sample of
the population of approximately 612, 000 students tested by ACT on
national test dates between November 1, 1964 and October 31, 1965,
This sample was drawn by taking every 33rd, 67th and 100th student
on the master tape for each testing date, By this procedure, a sample
of 18, 378 students was obtained, of whom 10,073 were men, and
8,305 were women. These students completed the Student Profile
Section of the ACT battery of tests, as part of the regular assessment
on the national testing dates, and are representative of students who
take the battery. Students with different family incomes were compared
in several areas: ability; grades and achievement; reasons for college
choice; background; college goals; degree plans; expectations concern-
ing college; and choice of major, vocation, and vocational role.
Academic Potential and Grades

The ACT tests yield scores in the following: English, Mathematics,

Social Studies, and Natural Science. The scores for each student are



converted into ACT standard scores with a mean of 20 and a standard
deviation of approximately 5, based on college-bound high school seniors
(American College Testing Program, 1965, 1966).

High school grades are based on self-report in each of four
areas: English, Mathematics, Social Studies, and Natural Science,
Scores are assigned to the grades, sothat A=4, B=3, C=2, D=1,
and F = 0, Research by Davidsen (1963) and Holland and Richards (1965)
indicates that self-reported high school grades correspond closely to
grades on official transcripts.,

Non-Academic Achievement Scales

The checklists of extracurricular activities are the same as
those used by Holland and Richards (1966), and yield scores in the
following areas: Science, Art, Writing, Leadership, Music, and
Dramatic Art, The score on each scale is simply the number of
accomplishments checked. Students with high scores on any of these
scales presumably have attained a high level of accomplishment which
requires complex skills, long term persistence, or originality. In
several studies, these scales have shown reliabilities ranging from
. 65 to . 84,

Reasons for College Choice

Students were asked to rate 22 items concerning influences on
their choice of college, Each student rated each influence according
to the degree to which it had affected his choice. The statistic used

here is the percentage of students in each classification who rated the
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influence as "a major consideration." The influences fall into four
general areas:

Atmosphere and reputation--intellectual atmosphere, emphasis
on religious and ethical values, good faculty, etc,

Facilities--a special curriculum, presence of fraternities and
sororities, etc,

Personal influence--advice of parents, friends going, etc,

Other considerations--size, low cost, location, etc,
Background

Students were asked to supply such background information as
the location of their home, their age, family income, and marital or
dating status. Those students who considered family income or dating
status confidential could so indicate without being required to give any
other response,
Expectations Concerning College

Students were asked about such expectations as whether they
would work, where they would live, and what activities they planned
to participate in during college, The activities included music, writing,
student government, science clubs, debate, acting, departmental clubs,
and intercollegiate and intramural athletics.
Most Important Goal in Attending College

Students were simply asked to choose their most important goal

in attending college from the following alternatives:



To learn how to enjoy life

To develop my mind and intellectual abilities

To secure vocational or professional training

To make a desirable marriage

To earn a higher income

To develop moral standards

To become a cultured person

To develop my personality

To develop a satisfying philosophy

None of these
Choice of Major, Vocation, and Vocational Role

Students were asked to choose from 86 possible fields the one
which best described their planned college major and then, from the
same list, to indicate their planned vocation., The choices of educational
major were coded into nine areas: Social, religious, and educational
fields; administrative, political, and persuasive fields; business and
finance fields: scientific fields; engineering, agriculture and technical
fields; medical fields; arts and humanities; other; and undecided. The
choices of vocation were coded into the same categories with the addition
of the career of "housewife.'' Students also indicated the main role they
expected to play in their future vocation, choosing among the roles of
researcher-investigator, teacher-therapist, administrator-supervisor,
promoter-salesman, practitioner-performer, none of these, two or more

roles, and undecided or don't know.



Degree Plans

Finally, students indicated the highest level of education they
expected to complete, choosing from the following: Vocational or
technical program or junior college degree, bachelor's degree or
equivalent, one or two years of graduate or professional study (M. A.,
M. B, A,, etc.), doctor of philosophy (Ph.D. ), doctor of medicine (M.D, ),
doctor of dental surgery (D,D,S,), bachelor of laws (L, L, B, ), bachelor
of divinity (B, D, ), or "other,"
Statistics

The statistics used in this report are simple descriptive
statistics--averages, percentages and distributions. No tests of
significance were applied to these data for several reasons, Little
information would have been gained from tests of significance because
the large N would have caused most comparisons to be significant--
even small differences, Further, the distributions of percentages
and other figures are typically self-explanatory. The reader can
usually see when a particular difference is large enough to have some
practical implication. Some information, such as reasons for college
choice, is rather complex and is best interpreted as a whole, Finally,
as Hz;ys (1963) and others have pointed out, it is often hazardous to
use multiple comparisons on a set of data, Because of statistical
problems, one really has no way of telling how many of the significant

results are due to chance alone or to some results dictating others.
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Results

General

Annual family income ranged widely from ''less than $5, 000"
to '"25, 000 and over.'" In terms of the national dist'ribution of family
incomes, this represents a range from the bottom third of incomes
to the top one or two percent. The number and percentage of students
who reported each level of income is shown in Table 1. About a
quarter of the students did not know their families' income, and
another 6.2 percent considered this information confidential. The
approximate median income of those who did report an income is
$8, 500.

The figures also suggest that many women (about 36 percent)

do not know what their families' income is.

Table 1

Distribution of Family Income

Below $5- $7,5- $10- $15- $20- $25- Confi- Don't
$5, 000 7,499 9,999 14, 999 19,999 24,999 Above dential know
N 1703 3703 2792 2647 728 307 308 1131 4824
% of Total 9,4 20,4 15,4 14, 6 4,0 1.7 1.7 6.2 26,6
% of Male
Sample 9.0 22,6 17. 6 16,4 4,7 1.7 1.9 6.1 18, 4
% of Female
Sample 9.5 17.1 12,2 11.9 3.1 1.6 1.3 6.2 35.9

Note. --There were also 235 students who did not respond to this item.
Ability and Academic Performance
The ACT test scores of students classified by family income are

presented in Table 2. The high school grades of students with differing



family incomes are also shown in Table 2.
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means are small, the results are generally consistent.

While the differences in

In each case,

the ACT mean scores for the students with family income below $5, 000

Table 2

Comparison of Students with Different Family Incomes on
ACT Tests and High School Grades

Below  $5- $7,5- $10- $15- $20- $25- Confi- Don't

Variable $5,000 7,499 9,999 14,999 19,999 24,999 Above dential Lknow
ACT English

Mean 18. 4 18.8 19.1 19.3 18.9 19,2 19,3 18.5 18.9

S. D, 5.3 4,9 4,9 5.0 5.1 4,9 5.0 5.1
ACT Mathematics

Mean 19.2 20.2 20,8 20,9 20,2 20,1 20,8 19,2 18.8

S.D, 6,7 6,4 6,4 6.3 6.5 7.1 6.6 6.8 6. 6
ACT Social Studies

Mean 20,2 20.8 21.5 21.9 21.5 21.1 21,7 20. 7 20,1

S.D. 6. 6 6.2 6.0 5.9 6.1 6, 6 6,2 6.4 6.4
ACT Natural Science

Mean 19,9 20.8 21.3 21,5 21.0 20,6 21.1 20.1 19,9

S.D. 6,3 6.0 5.9 5,7 5.9 6.3 5. 6,2 6.0
ACT Composite

Mean 19. 6 20.3 20,8 21.0 20,5 20.4 20.9 19.7 19.5

S5.D. 5.4 5.0 4,9 4,8 5.0 5.4 5.0 5.2 5.1
High School Grades

English 2. 82 2,68 2. 66 2.61 2.59 2.59 2.62 2. 58 2.72

Mathematics 2.53 2.40 2.35 2.32 2.19 2.32 2.32 2.23 2. 34

Social Studies 2.87 2.79 2,78 2,775 2. 68 2.70 2,78 2. 68 2.73

Natural Science 2. 66 2.51 2.47 2.43 2.36 2.43 2.45 2,38 2.48
Total

Mean 2.72 2. 60 2.57 2.53 2.45 2. 51 2.55 2.47 2,57

S.D. .73 o 72 .73 .70 . 69 .74 . 68 .73 .70

are the lowest reported. At the same time the average grades for these

students are the highest reported.

These results imply that students
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from low income homes who aspire to college are '"over-achievers. "

The highest income group did not have the highest ACT test scores

or the lowest grades.

The $10-14, 999 group had, in each case, the

highest ACT test scores, while the $15-19, 999 group had the lowest

grades.

Comparison of Students with Different Family Income on

Table 3

Number of High School Achievements

High School Below $5- $7,5- $10- $15- $20- $25- Confi- Don't
Achievements $5,000 7,499 9,999 14,999 19,999 24,999 Above dential know
Science

Rare (4-8) 3. 5.5 6.2 6.3 7.1 8.8 11.8 6.9 4,9

Moderate (1-3} 32.1 32. 34.3 35.4 36.2 29.6 38.2 35.3 28.1

None (0) 64, 2 61.8 59.5 58. 2 56. 6 61.7 50.0 57.7 68
Art

Rare (4-8) 3. 3.2 3.1 3.4 4.7 4.9 5.5 5.4 3.3

Moderate (1-3) 23,1 22.2 24,5 26,2 28,2 33.9 35.3 26,6 24,9

None (0) 74,1 74. 8 72.4 70,4 67.1 61,2 59.3 68.0 71.9
Writing

Rare (4-8) . 4.3 4, 4,1 5.7 6.1 6.0 5.8 4.1

Moderate (1-3) 41. 41.8 42.1 45,5 44,9 48.6 48. 6 47,0 42.8

None (0) 54.1 53. 53,7 50. 3 49. 4 45,2 45,5 47,1 53.0
Leadership

Rare (5-8) 12.7 13.6 14.9 15.5 16,5 20.8 21.0 13.2 12,3

Moderate (1-4) 66,6 64.2 64.9 63.6 65.2 63.9 65,7 67.9 66,2

None (0) 20.8 22,4 20,1 20,9 18.3 15.3 13,2 18.9 21.6
Music

Rare (4-8) 13.7 15.1 15.9 16,2 19,3 20,6 17.3 16.3 16,7

Moderate (1-3) 37.8 35,9 35,2 37.3 40, 2 38.1 43,8 40,0 42.4

None (0) 48. 6 49.0 49.0 4o6.7 40.4 41.3 38.8 43,7 40.9
Dramatic Art

Rare (4-8) 10.7 9.3 8.9 8.3 10.1 13,7 9.7 10.2 9.1

Moderate (1-3) 48.2 45,9 42,5 43,5 45,1 46,2 44,8 46,7 45.1

None (0) 41.0 44.9 48.5 48.2 44,9 40.1 45,6 43,2 45,9
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Non-Academic Achievements in High School

The non-academic achievements of students are shown in Table 3.
The content of these achievement scales has been described elsewhere
(Holland and Richards, 1965), The percentage of students who have
no achievements in each area is shown first. The percentage who
have between one and three achievements is shown second, and the
percentage who have four or more achievements is shown next, except
in leadership achievement, in which the percentage having five or more
achievements is shown. These three levels are arbitrary intervals
taken to show no achievement, moderate to high achievement, and
rare achievement, respectively.

It is clear from the figures in Table 3 that in every case but
dramatic art the number of achievements increases with family income.
The differences are generally small, but the trend is clear. Only about a
third of the lowest income group had any achievement in science, and
about four percent showed ""rare'' achievement. On the other hand,
about half of the highest group had at least one achievement in science,
and about twelve percent showed ""rare' achievement. About fifteen
percent more students in the wealthiest group than in the lowest income
group had one or more achievements in art, and about ten percent more
had one or more achievements in writing, High income groups show
somewhat more '""rare' achievement in leadership and music, and
somewhat larger proportions with at least one achievement in leader-

ship and music,
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Background Characteristics

The percentages of students in each income category with

various background characteristics are shown in Table 4. Nearly

half of the students in the below $5, 000 group came from homes on

farms or in open country. Only about one student in eight in the

Table 4

Comparison of Students with Different Family Incomes
on Background Characteristics

Below $5- $7,5- $10- $15- $20- $25- Confi- Don't
$5,000 7,499 9,999 14,999 19,999 24,999 Above dential know
Percent Whose Home
is on Farm, or in Open
Country 47.8 29.9 20.5 15.4 15.9 14.5 12.5 19.0
Marital or Dating
Status
Engaged 1.4 1.5 1.1 1.2 1.5 1.6 1.6 1.5 1.1
Pinned, Steady 12.9 15.8 15, 15.9 17.2 17.4 17.9 12.9 14. 6
Date Same Person 16,1 16,9 17.1 17.4 17.5 15,7 18.2 13.2 17.6
Date More Than
One Person 42.9 46.6 49.1 50. 7 51.3 54, 4 50.8 43,0 48. 9
Don't Date 15.9 12,1 9.2 8.1 5.0 5.2 4.9 6.3 11.5
Divorced 0.5 0.2 0.1 0.2 0.1 0.7 0.3 1.2 0.1
Consider This
Confidential 6.9 4.6 5.7 4.4 5.8 4.3 2.9 18.8 5.5
highest income group came from homes on farms or open country. The

difference between the lowest income group and the next lowest is

nearly 20 percent. This fact suggests that low income students may

face unusual adaptation problems in college.

Students from low income homes are more likely to say they don't
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date; they are less likely to be pinned or to be going steady or to
date more than one person. Low income students are also more
likely to consider this information confidential. Taken together, these
differences suggest that low income students have less dating experience
and, on the average, are less psychosexually involved.
Goals in College

The percentages of students rating each goal as their most
important goal in attending college are shown in Table 5. Students
from wealthier homes are relatively more often concerned with
developing their intellect, while students from less wealthy homes
are more concerned with vocational and professional training. These
two goals are given the most importance by both groups however, and

most students would probably say they would try to combine both goals

Table 5

Comparison of Students with Different Family Incomes on
Most Important Goals in Attending College
(Percentage Choosing Each Goal as the '"Most Important' in Attending College)

Below $5- $7,5- $10- $15- $20- $25- Confi- Don't
Goal $5,000 7,499 9,999 14,999 19,999 24,999 Above dential know
Enjoy Life 0.6 0.5 1.0 0.7 0.7 1.0 0.6 0.1 0.6
Develop Intellect 30,4 31.5 32.8 35.4 38.1 35,6 39.9 40. 2 33.9
Vocational-Professional
T'raining 53.4 53.5 51. 6 49,6 46,9 45,4 41.9 43,7 52.8
Marriage 1.1 1.5 1.0 1.2 0.7 1.0 1.6 1.3 0.8
Earn Higher Income 8.4 8.3 8.0 7.3 6.5 8.5 8.8 7.4 5.9
Morals 0.6 0.2 0.2 0.2 0.1 0.0 0.3 - 0.2 0.2
Cultured Person 1.8 1.5 2.1 2.3 2.8 5.6 3.2 2.0 2.5
Develop Personality 0.8 0.5 0.8 0.7 1.1 0.3 1.0 0.8 0.6
Philosophy 1.4 1.1 1.2 1.3 1.5 1.6 1.3 1.2 0.9
None of These 1.5 1.4 1.2 1.3 1.7 1.0 1.3 3.1 1.8
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in their careers. Students from wealthier ﬁomes also give slightly more
importance to '"becoming a cultured person, "
College Choice

The percentages of students in each income group who said they
had given ""major' consideration to various reasons for their choice of
college are shown in Table 6., The largest differences occur in the last
group of reasons called ""Other Considerations.' Students from low
income families are more likely to have given ""major consideration"
to the college's low cost, its closeness to the.ir home, and, for many,
its offer of a scholarship or financial aid., Students from high income
homes were more likely to have given major consideration to the social
opportunities available, the presence of fraternities or sororities, and
the quality of the faculty {''Good faculty''). Students from low income
homes were more likely to have been influenced by a high school
teacher and less likely to have been influenced by a campus tour or
visit,
Expectations about College

The expectations of students concerning their housing, cars,
and work at college are shown in Table 7. Almost none of the stu-
dents in the lowest income group expect to live in a fréternity or
sorority, while more than a sixth of the students in the highest group
expect to do so. About twice as many students in the lowest as in the
highest income group expect to live at home while attending college.

Income affects the expectation of bringing a car to campus.
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About a third of the lowest income students anticipate bringing a

car to campus, compared to about half of the highest income students.

Table 7

Comparison of Students with Different Family Incomes on
Expectations Concerning College

Below $5- $7,5- $10- $15- $20- $25- Confi- Don't
$5,000 7,499 9,999 14, 999 19,999 24,999 Above dential know

Housing Expectations

Dormitory 51.3 50,3 51.3 51.5 54,8 54. 8 51.1 50. 9 58. 1
Fraternity or

Sorority 1.3 2.7 4,3 6.5 12.9 11.8 17.6 6 4.9
College Apartment 2.4 2.1 2.0 2.4 3.2 2. 4.6 1.4 1.9
Off Campus

Apartment 6.3 5.3 5.1 9 4.7 2 5 5.2 3.7
Off Campus Room 3.7 3.1 2.6 1.9 1.4 1.3 1.3 3.5 2.0
At Home 35,1 36.5 34,7 32.8 23,1 24. 6 16.9 32.4 29.5

Percent Who Expect
to Bring a Car to
Campus 32.3 37.0 39,2 40. 4 42.6 43,6 47,7 38.4 30.5

Percent Who Expect
to Work 74,9 68.3 62,1 54, 2 46.6 39.9 36.5 51.3 54.9

Students from low income families are much more likely than
students from high income families to expect to work during college.
Nearly 75 percent of the lowest income group expect to work, while a
third of the highest income group expect to work, Students from low
income families probably must work while students from high income
families work only when they choose to.

The expected activities are shown in Table 8, Most students of
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all income levels plan to participate in departmental clubs and intramural
athletics. Somewhat greater proportions of high income students plan

to participate in intercollegiate athletics and student government,

Table 8

Comparison of Students with Different Family Incomes on
Expected Areas of Participation in College
(Percent Who Expect to Participate)

Below $5- $7,5- $10- $15- $20- $25- Confi- Don't
$5,000 7,499 9,999 14,999 19,999 24,999 Above dential know

Activity in Which the
Student Expects to

Participate

Athletics--

Intercollegiate 29.8 32.0 33.7 33.9 38.8 37.6 38,6 31.2 27.8
Music 32.1 31.4 30.3 32,6 33,6 38.4 31,6 34,6 37.6
Writing 33,8 31. 7 30.5 31.8 36, 6 32.5 39.7 35.2 31.9
Student Govt. 47,2 49,8 48. 9 51.9 53.3 53.9 55.4 49.0 48, 5
Science Clubs 33.9 34,5 33.8 31.9 31.3 29.9 32.6 32.3 26.4
Debate 24, 6 20.6 18.9 19,9 22,2 22.7 23.5 24,4 18.3
Acting 25.1 24,5 24, 2 26.8 27.5 32.6 28.1 30.5 29.1
Dept. Clubs 84.4 85.3 85.3 85. 6 87.3 82.7 86,3 83.4 86,5
Athletics Intra. 51.0 56.4 58. 8 60.9 61.0 56,9 66.0 52. 6 49,3

Educational and Vocational Plans

The probable majors of students and their choice of vocation and
vocational role are shown in Table 9. There is a tendency for greater
income to be associated with less frequent choice of occupations classified
as social, religious, or educational, and with more frequent choice of
occupations classified as administrative, political, or persuasive.

Similar trends occur in the choice of major. The more frequent
choice of social, religious, and educational occupations among less

affluent students probably leads to their greater choice of the vocational



Table 9

Planned Major, Vocational Choice, and Preferred Vocational Role

(Percent Choosing Each Area or Role)

$7,5- $10- $15- $20- $25- Confi- Don't

$5-

Below
$5, 000

dential know

Above

9,999 14,999 19,999 24,999

7,499

Major Field Choice

24.4 22.4 22,1 18.8 22.5 17,2 22.3 28,4

27.1

Social, Religious, Educational

&

Political,

Administrative,
Persuasive

9.3 10.5 13.4 16,2 17.3 18.2 11.5 7.6

6.7

8.2 8.0

7.8
7.1

6.5

8.4
8.6
12.5

7.9
8.9
13.7

Business & Finance

Scientific

5.9

8.1
12,1

6.2

5.9

11.1

7.8
14.1

9.9
11.3
10.5

12,7

13.6

12.1

Engineering, Agriculture, Technicall3,3

13.3

9.6 9.8
10. 1

9.7 10.1

9.4

Medical

10.4

9.6 10. 6 10.1

9.9

8.7

Arts & Humanities

Other

1.6
12.0

1.3
15.4

12.7

1.7
14,2

1.8
14,6

1.6
18.2

17.3

17.5

16.7

Undecided

Vocational Choice
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26,6

14. 4 19. 7

17.6

22,2 20.7 20.9 17.9

24,6

Social, Religious, Educational

&

Political,

Administrative,
Persuasive

13.4 10. 6 6.1

11. 6

8.2 11.2 11.2

7.2

6.3

6.9

7.4 7.2 6.9 7.2 7.0

6.4
4.7

Engineering, Agriculture, Technical10.2

Business & Finance

Scientific

6. 2 3.2 2.6

10. 5

1.7

11.4

4.7

11.7

6.3
11.7

8.6
11.0

10.3

11.5
10.0

10. 5

12.8

9.5 12.4

10.0

9.1

Medical

6.2 6.8 6.1

8.6

7.4 6.7 8.1
0.9

7.9
21.3

6.2

7.0

Arts & Humanities
Housewife
Other

1.6

8.1
24.0

0.3

0.3

0.9

8.1
20.9

0.9

1.2
6.9
23.6

9.5
23.3

9.8

17. 0

8.6
23.9

9.4
20.4

6.8
23,06

Undecided

Vocational Role Choice

7.2
20.4

9.3
16,7

7.4

21.1

8.8
16,4
12.2

9.6 9.8 9.6
23.4 21.2

24.8

7.7
26,7

Researcher

30. 8

Teacher or Therapist

Administrator

10.4

8.9

14. 7

10,7

11.2

9.0

10.0

2.8
16.5

6.0 4.0
18.2

20.7

7.0
19.4

5.7
24,2

3.8
21.7

Promoter or Salesman

Practitioner

16,7 19.0

15.5

11.9 13.0 11.3 12.3 15.1 13.3

13.0

None of Above

3.7
17.4

4,1

21.0

3.1
21.4

Two Roles or More
Don't Know, Undecided

16.0 21.2 22.8

15,7

15.4

17.0
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role of teacher or practitioner. These results are similar to those of
Werts (1966a, 1966b).
The educational plans of the students in the sample are shown

in Table 10, About twice as many students in the lowest income group

Table 10

Educational Plans--Highest Degree Sought
(Percent Within Each Group Choosing Each Degree Goal)

Educational Below $5- $7,5- $10- $15- $20- $25- Confi- Don't
Plans $5,000 7,499 9,999 14,999 19,999 24,999 Above dential know
College But Less

Than B, A. 19.4 17.6 14.9 12.8 12.9 9.8 10.2 15.9 20,1

B. A, 48.2 47.8 46,6 44,7 44,3 46.1 36.4 43,8 48. 5

M. A, 20.4 22.3 25.8 26.9 23.5 23.9 27.5 22.9 19.2

Ph, D, 3.7 3.0 3.8 4.6 5.1 6.5 4.9 3.7 2.0

M.D 1.9 2.6 3.1 3.5 4.7 3.6 7.5 3.9 2.4

D.D.S 0.4 0.8 0.8 1.6 2.5 1.0 2.0 1.0 0.8

L.L.B 1.3 1.8 2,1 3.0 3.6 4.2 7.5 3.0 1.4

B.D 0.5 0.4 0.3 0.4 0.6 0.7 0.3 0.2 0.3

Other 3.4 2.8 2.4 2.2 2.5 3.9 3.0 5.1 4.5

Total Percent Professional

Level Degree 7.8 8.6 10.1 13.1 16.5 16.0 22.2 16.8 6.9

intend to stop their education short of a bachelor's degree (19.4 percent)

than students in the highest income group (10. 2 percent). If we add all

those occupations which require professional training or education beyond
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a Masters degree, the results are more striking, While only 7.8
percent of the students in the lowest income group plan some advanced
or professional training, nearly three times that proportion (22, 2
percent) in the highest income group plan advanced training, This
difference is chiefly due to the greater choice by the higher income
groups of the professions of medicine and law.

The differences between students from high and low income fam-
ilies can be seen more sharply by examining "typical" students from
the lowest and highest income groups.

Student from a Low Income Family

The student from a low income family is likely to come from a
rural home on a farm or in the open country, Although he received
good grades in high school, he may be an '""over achiever, " since he
had slightly lower achievement test scores than his college classmates.
He did not achieve quite as many non-academic accomplishments as
his classmates,

The student from a low income home, whose academic perform-
ance possibly attracted the attention of his high school teachers, was
more often influenced by a teacher in his choice of college. His choice
of school was considerably influenced by its low cost, its proximity to
his home, and, in some cases, its offer of financial aid,

He was not greatly concerned about social opportunities at the
college, nor was he interested in fraternities or sororities, since he

does not plan to live in one anyway, He is more likely to plan to live
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in a dormitory or at home, He doesn't expect to bring a car to campus,
and he expects to work while he is going through college., In spite of the
hours involved in work, he hopes to participate in about as many extra-
curricular activities as his classmates. He is slightly less likely to
expect to participate in intercollegiate athletics and student government,
He also dates less, and is going steady less often.

The low income student is most likely to want to enter a social,
religious, or educational field and to choose a corresponding major. He
plans a career in administrative, political, or persuasive fields less
frequently than his classmates, He is more likely to want to be a teacher
or therapist, He seeks vocational or professional training from attend-
ing college. He is more likely to choose a semi-professional level within
those fields, however, as suggested by his educational plans, He is also
more likely to expect to stop attending college short of .a bachelor's
degree and is less likely to expect to go on for professional level post-
graduate training, He is especially less likely to plan to enter the legal
and medical professions.

The Student from a High Income Family

The student from a high income family usually comes from a
home in the city or suburbs. In high school he received moderately
good grades, and has moderately high achievement scores. He tends
to have shown slightly more achievement in non-academic areas than
his classmates.,

In his choice of college, the student from a high income home
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was concerned neither with its cost nor its proximity to his home. He
was more influenced than his classmates by the social opportunities on
campus and the presence of fraternities or sororities, since he (or
she) plans to live in a fraternity, sorority, or dormitory. His choice
of college was frequently influenced by a campus visit or tour, He
expects to bring a car to campus and does not expect to work, He

also expects to participate in many extracurricular activities, being
more likely than his classmates to expect to participate in intercollegiate
athletics and student government. He usually dates more than one per-
son and is more likely to be pinned or to be going steady. Very few

do not date at all,

While choosing many vocations, he is more likely to choose an
occupation in the administrative, political, or persuasive area and to
choose a corresponding major. He is slightly less likely to choose social,
religious, or educational vocations or to plan majors in those fields, He
seldom expects to stop short of a bachelor's degree and is more likely
than his classmates to aspire to an advanced degree, especially as a
doctor or lawyer, While he is often concerned with obtaining vocational
or professional training from his college career, he also wishes to
develop his intellect and, in some cases, become a cultured person,

Discussion

These results are similar to those of other studies. As Clark

(1964) points out, social class affects the kind of college which students

attend and is one of the influences on the kind of subcultures which form
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on college campuses., Students from homes with differing incomes differ
in choice of major field and vocation, goals in college, and kinds of
college experiences they anticipate., These differences will most
probably affect the kind of college career students will experience, Stu-
dents from low income homes are probably more likely to become
involved in a ''vocational' subculture (Clark and Trow, 1966), thereby
experiencing a slightly less stimulating and enriching college career,
These results also have implications for financial aid programs.
First, many more students from low income families than high income
families report that an offer of financial aid influenced their choice of
college, Many more students from low income families also report
that their choice was influenced by the low cost of the college and by its
proximity to their home. Many students from low income homes
probably could not attend college at all without some kind of financial
assistance; often they must limit their choices to colleges which have
low tutition and are close to their homes. | A program of financial aid
could, therefore, first help low income students attend college and then
widen their choice of institutions., In this way, they could select
colleges which more efficiently met their needs or which had special
curricula which would aid their vocational development (see Charters, 1963).
Secondly, about three-fourths of the students from the lowest
income group expect to work to support themselves in college. For
some students the time and energy spent in working might be spent

more constructively in study, social activities, or extracurricular
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activities, Here then is another service which aid programs can perform,
They could relieve some students of the necessity of excessive work
loads and thereby enrich their total college experience.

Finally, low income students are twice as likely to plan some
educational attainment less than a bachelor's degree and a third as likely
to plan an advanced professional level degree (Ph.D,, M.D., L. L, B.,
etc. ). By reducing the financial burden of students, financial aid pro-
grams could help students from low income homes obtain a level of
education more commensurate with their ability and interest,

A financial aid program can do more than simply increase a
student's chances to attend college. It also can widen his choice of
colleges and programs, allow him to plan a higher level of education,
and, perhaps most important, free him to participate more fully in

the college experience.
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