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EVALUATION OF LEADERSHIP SKILLS DEVELOPMENT COURSE

Executive Summary

Course Description

The Leadership Skills Development (LSD)course is a co-authored
course by Mawi Learning and Florida Virtual School. The course

is a two-semester online course where students learn leadership
skills, including their goal-setting strategies, problem-solving
skills, decision making and communication skills, time and stress
management, and team building skills. The course invites students
to engage in self-discovery and they develop the skills needed for
success in high school and beyond.

Overview of Study

The study was conducted in partnership between Florida Virtual
School and the Educational Research Insitute of America. The
study covered three primary areas of research: a review to assess
the research base of the course, a standardized assessment
analysis to evaluate student performance on a course assessment,

® 96% of students said
the course helped
them become a
better student

® 93% of students said
the course helped

them prepare for
their career

® 96% of students said
the course helped
them develop their
confidence
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and an anonymous student survey.

Results

Research base. The Leadership Skills Development course is based in the body of literature on
the impact of social-emotional learning skills and non-cognitive abilities on student success. The
course focuses on key skills identified as critical to student success, including Growth Mindset,
Locus of Control, Grit, Goal-Setting, Social-Intelligence, and Delayed Gratification. These concepts
are presented with strong hooks, engaging content, and a focus on application that makes them
personal and relevant to users.

Student assessment performance. Using subject matter and course experts, performance level
descriptors and cut scores were established to create a criterion-referenced indication of student
performance on the course midterm exam. According to these benchmarks, 81% of students
performed at the Advanced level of the exam.

Student survey. Over 400 students completed a survey asking about their experience with the
course. Students overwhelmingly reported positive experiences, with 94% of students saying they
would recommend it to a peer and 94% of students saying they would often or sometimes use the
leadership skills from the course. In open ended responses, students demonstrated a high level of
understanding of leadership skills and how they impact not only their own lives but their capacity
to help those around them. Most importantly, students recognized how the skills and strategies can
help them now and in the future.

Given the success in these three domains, the evaluation found the Leadership Skills Development
course to be effective and impactful for students.
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POWERFUL EDUCATOR RESEARCH BASE
Executive Summary

The Powerful Educator course is based in the best research on
supporting teacher and student growth. As educators build their powers
as individuals, they are better able to teach the powers to their students.
The research underscores what we at Mawi Learning know: educators are
the key to unlocking student potential.

Powerful Educator Impact

Over 98 percent of educators and administrators recommend Powerful
Educator. After the course, educators reported statistically significant
growth in key success indicators, like their belief in their impact on
students, and in Growth Mindset behaviors like teaching brain growth
strategies and positive feedback systems.'

Effective Professional Development

Professional development (PD) can be a key intervention for teachers,
their classroom, and their schools.? But most PD isn’t effective--one-and-
done workshops, minimal follow up on key concepts, and no support for
sustained changes.® But Powerful Educator is built on the foundational
research for what works in PD: collaborative content and time for
discussion, flexible implementation schedules, and sustained learning
and support.*

Turbo

The Turbo Button is the central metaphor in Mawi Learning for taking
action to improve your life and the lives of others. It is based in the
science of agency® and of internalized locus of control®-- the belief that
you have the power to control your life and actions.

Research shows that teachers who have an internal locus of control-
-they believe they have the ability to make a difference within their
classroom--tend to be more satisfied with their job and have a higher-
rated job performance.’” Internally-oriented teachers tended to be more
flexible with their teaching strategies, felt that they could effectively
manage students’ behaviors, and were able to provide multiple types of
productive feedback.®

1. Calculations available on request
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Core Competencies:
e Turbo:

Building agency for
educators to enact
change in their
classrooms
Relationships:
Creating strong
support networks so
educators can reach
all students

Mindset:
Strengthening
educators’ growth

mindsets and
empower them
to teach growth
strategies.

Skills:

Creating practical,
applicable strategies
to build students’ skill
and confidence

Voice:

Celebrating
educators’ passion
for their work and
empowering them to
expand their impact
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Relationships
To forge powerful relationships with students, Mawi Learning encourages educators to build strong support
networks for themselves and their students with a focus on building strategies to reach all students.

Research consistently supports the idea that caring teachers can improve academic, social, and emotional
outcomes for students.? High-risk youth overwhelmingly cited the motivational support and inspiration of
their teachers as important in their growth and success.”® Positive teacher-student relationships even had

a larger impact on student learning than other commonly cited factors like home environment and socio-

economic status.”

Mindset

Researchers highlight the impact of the growth mindset, the belief that anyone can grow their abilities and
intelligence through sustained effort, on student and educator growth and success. In Powerful Educators,
teachers analyze their own mindset and the mindsets their students hold. The module encourages educators
to “practice what they preach” by modeling positive growth mindset strategies and practices in the
classroom

The research on growth mindset has found that building a growth mindset creates physical and functional
changes in the brain that allow for increased achievement.”? Studies have shown that students with growth
mindsets outperform their fixed mindset peers in both academic and non-cognitive areas.”™

Skill

In Powerful Educator, skill is the constant incremental push toward increasingly challenging goals. By
defining skill as focused on application and continual growth, Mawi Learning takes a process-based and
context-specific approach to skill-building.

Looking specifically at the practices educators can use to build student skill, researchers have highlighted
a diverse array of methods to help students learn and apply knowledge-- including setting mastery goals
rather than performance goals. When students are encouraged to set appropriate goals, they tend to
increase their self-efficacy, academic achievement, and academic interest.'*

Voice

Voice has three key parts: passion, relevance, and autonomy. By asking educators to examine opportunities
to bring joy, meaning, and freedom into their classrooms, Powerful Educator encourages a student-
responsive approach to learning that can spark increased motivation for teachers and students.

Teachers who engage in autonomy-supporting behaviors that give students meaningful options to guide
their own experiences and learning in the classroom, which increases engagement.’” For true relevance,
students must be able to apply the subject matter to their lives and find value in the work, which leads to an
increase in motivation and connection to their school.’®* When students are passionate about their work, they
connect to their interests and fully engage in active practice.”
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EVALUATION OF THE MAWI LEARNING TURBO LEADER PROGRAM

Executive Summary

Overview of Implementation

Over the 2017-2018 school year, students in grades 6 through 8

at Aspen Middle School' participated in a control-group study to
measure the effectiveness of the Turbo Leader program. Students
in the experimental group completed the program during
semester 1, while students in the control group completed the
program after the end of study during semester 2.

Program Evaluation

To increase validity and follow research best practices, the Turbo
Leader program was evaluated using an externally developed

and validated survey from Panorama Education. Each measure
was assessed in an anonymous, digitized pre- and post-program
survey. Pre-, midpoint, and post-program interviews and check-ins
with educators and administrators were also used to triangulate
the quantitative data and to build a fuller picture of the student
experience with the Turbo Leader program.

Study Results

When compared to a control group of students from the same
school, students who completed the Turbo Leader program
showed statistically significant growth in three social-emotional

After completing
Turbo Leader, students
reported statistically
significant increases in:

» Key growth mindset
indicators like the

belief they can
change their skills
and abilities with
effort

Student self-efficacy
beliefs like their
confidence they can
learn challenging and
complex concepts

e Student sense of
belonging and
connection to the
adults in their school

competencies: Growth Mindset, Sense of Belonging, and Self-
Efficacy. In addition, students in 6th grade showed statistically
significant improvement on the Grit measures.

The ANOVA results for the SEL measures are as follows for measuring experimental group growth as
compared to the control group:

«  Growth Mindset measures were statistically significant for all grades at the .001 significance
level, F(1, 747) = 27.72, p <.001

* Self-Efficacy measures were statistically significant for all grades at the .05 significance level,
F(1,747) = 414, p =.042

* Sense of Belonging measures were statistically significant for all grades at the .05 significance
level, F(1, 745) = 8.07, p =.005

e Grit measures were statistically significant for 6th grade students at the .05 significance level,
F(1,257) = 453, p =.034

Full results and calculation tables are available the complete report.
Educators and administrators reported a successful implementation of the program with positive

impacts on student confidence, academic self-image, and persistence as well as educators using a
common language for student success and growth.

1. A pseudonym for the school
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